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Purpose of the Quick Guide

What is the purpose of the Quick Guide?

A

A

T

Communicate the purpose of the Nationally Consistent Collection of Data on School Students with Disability (NCCD)
fromtheschool 6s perspective

Promote knowledge and understanding of the fundamentals of the NCCD, Disability Discrimination Act 1992 (DDA) and
Disability Standards for Education 2005 (the Standards)

Provide guidance to school teams on the application of the NCCD model
Provide guidance on the scope of the four levels of adjustment

Provide guidance to school teams on using their professional judgement to make decisions including providing
reasonable adjustments, determining the category of disability, identifying evidence and collecting data

Highlight key areas of reflection for supporting students with disability and completion of the NCCD

Demonstrate application of the NCCD model through case study examples

To return to the table of contents, click here.

Nationally Consistent Collection of Data on School Students with Disability




Preparation

Are you prepared?

Schools have different levels of experience in regards to the data collection. The following checklist can be used to establish
a s ¢ hgavelobpseparedness for the data collection. The timeframe for the activities is ideally between January i May
(Term 1).

The checklist should be used in conjunction with the data collection model and resources available on the national website,
andtheo Key ac tTii mietf ireasne& 0

School completed | Activity

A School key contact and leadership team established
........................... ASchoolpr|nc|palunderstandsthewIeadersh|pro|e|nestabhshmgandma|nta|n|ngeffect|veIearnmgandsupport
processes that respond to specific school context
........................... ASchoolteamensuresthatthefourelementsofpersonahsedIearnmgareunderstoodbyallstaff
........................... ASchoolteamconsohdatesunderstandmgoftheDDAandrequwementsundertheStandards
........................... ASchoolstafrmembershaveengaged|ntra|n|ngontheStandards
........................... AKeystaﬁmembershaverev|ewedNat|ona|SupportMater|a|s|nc|ud|ngthereflect|ontoo|
........................... ASchoolcommencesd|scuss|onsandestabhshesprocessesforthedatacollect|on
........................... ASchoolteamestabhshesprocessesforconsultat|onW|thparentsasrequ|redundertheDDAtheStandardsand

personalised learning

A School commences identifying students who are currently receiving adjustments to address a disability, and the
evidence as part of personalised learning to support their inclusion

A School team has mechanisms in place to ensure ongoing professional dialogue between colleagues to develop and
maintain consistency of teacher judgement

A School team seeks assistance from its state or territory authority or sector representative as needed

To return to the table of contents, click here.
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http://www.schooldisabilitydatapl.edu.au/other-pages/key-activities-and-timeframes-for-2016
http://www.schooldisabilitydatapl.edu.au/other-pages/key-activities-and-timeframes-for-2016

Role of the principal

What is the role of the principal in the data collection process?

A

™

The school principal is the facilitator of the data collection process ensuring that all staff are aware of the process
and their obligations under the DDA and the Standards. This may require making time available for staff to undertake
professional learning

The principal may identify and nominate a team which will be responsible for driving the data collection process
The principal should ensure that all staff are aware of and understand the data collection process

The parents/carers of each student to be included in the national data collection should be informed that data relating
to the adjustments being provided for their child will be included in the data collection.

School principals should verify or confirm that there is evidence at their school to support the inclusion of a student in
the data collection

To return to the table of contents, click here.

Nationally Consistent Collection of Data on School Students with Disability (NCCD)




Background




Background

What is the NCCD?

A The Nationally Consistent Collection of Data (NCCD) on
school students with disability collects information about
students with disability across Australia in a consistent,
reliable and systematic way

A1t counts the number of school students with disability
receiving educational adjustments to allow them to
participate in education on the same basis as students
without disability

A The national data collection has been progressively
implemented over the period 2013-2015. From 2015, all
government and non-government schools participate
annually in the national data collection.

Nationally Consistent Collection of Data on School Students with Disability

What is the purpose of the NCCD?

A

Build an evidence base that will provide teachers,
schools and sectors with information on students with
disability and the level of educational adjustment
being provided

To inform policy development and future planning to
better equip schools and education authorities/sectors to
support students with disability

Enhance understanding of, and reinforce in schools, the
requirements and responsibilities of school teams and
the broader community under the DDA and

the Standards

Capture the work of schools under the obligations of the
DDA and the Standards that allows students with
disability to access and participate in education on the
same basis as other students

Provide an enhanced focus on the individual needs of
each student by focusing on the level of educational
support provided to them in the school context




Background

How will the data be used? Where does the data go?

A The data collected by schools will: A The data goes to the national collection Agency;,
currently the Australian Government Department of

- Inform better targeting of resources to support Education and Training

students with disability
A In some cases this will involve the school passing the
data directly to the department and in other cases the
school will provide the data to its state and territory
government agency or other relevant body, depending
on the school 6s particul ar &

- Inform future policy and programme planning in
relation to students with disability

A From 2018, the student with disability loading for
Commonwealth funding for schools will be based on the A The information will not identify individual students
NCCD. The document Fairer funding for students with
disability on the Australian Government Department of
Education and Training website
(https://docs.education.gov.au/node/43566) provides
more information.
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https://docs.education.gov.au/node/43566
https://docs.education.gov.au/node/43566
https://docs.education.gov.au/node/43566

Personalised learning and support and the NCCD

What is personalised learning and support?

A Personalised learning requires attention to the unique
needs of students of all abilities, acknowledging the
different learning needs of each student

A It aims to fulfil the diverse capabilities of each student

A There are four elements in personalised learning

Consultation and collaboration with the student
and/or their parent or carer

Assessing and identifying the needs of the student

Providing reasonable adjustments to address the
identified needs of the student

Monitoring and reviewing the impact of adjustments

To read more on personalised learning and support,
please click here.

Nationally Consistent Collection of Data on School Students with Disability

What is the connection between personalised
learning and support and the NCCD?

A The NCCD captures the work of schools in the
provision of personalised learning and support for
students with disability



https://docs.education.gov.au/system/files/doc/other/planningforpersonalisedlearningandsupportnationalresource.pdf

Review learning & support systems

By capturing the work of schools in the
provision of personalised learning and
support, the NCCD helps schools better
understand the level of need within their
student population.

Develop professional judgement

The professional learning available to
support the NCCD process helps build
professional judgement of school teams in
making educational adjustments for
students with disability rather than relying
on a medical or clinical diagnosis alone

Nationally Consistent Collection of Data on School Students with Disability

How does
the NCCD
assist
schools?

Greater understanding

The NCCD helps schools gain a greater
understanding of their student population
and identify areas of need for both
students and staff

Recognise support and adjustments
provided

The NCCD helps to formally and
consistently recognise the support and
adjustments provided to students with
disability




NCCD model

What is the model for the NCCD?
A The model for the NCCD relies on the professional judgement of teachers about their students.
A It requires teachers and schools to make evidence-based decisions about:

- Students with disability who are receiving reasonable adjustments to access education, consistent with the definitions
and obligations under the Disability Discrimination Act 1992 (DDA) and Disability Standards for Education 2005
(the Standards)

- Thelevel of adjustment being provided for each student with disability, in both classroom and whole of
school contexts

- The broad category of disability the student best falls within that is driving the need for the adjustments provided to
the student

To return to the table of contents, click here.
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The definition of disability in the NCCD

The national data collection is based on the obligations of all schools under the DDA and the Standards and captures the
work of schools in responding to students in the context of those obligations

Which students are included in the NCCD? What is an imputed disability?
A Astudent is counted in the NCCD if they meet A An imputed disability is a disability that someone
two criteria: believes another person has and the school team has

- , reasonable grounds to make such a judgement
- The student meets the definition of a person with

disability as defined in the DDA A There does not have to be a formal diagnosis but the
school should assess the functional impact of the

- The functional impact of they gk i Lidsity threfafoRth ddiichi¥n

results in the school actively addressing their needs
A - The studentés parent and/ or
consulted to better understand the student, their needs
and identify reasonable adjustments

eLearning on the Standards is available here.

Practical guides about the Standards prepared by the
University of Canberra for parents and the community
can be accessed here.

. B


http://dse.theeducationinstitute.edu.au/login/index.php
http://resource.dse.theeducationinstitute.edu.au/

The definition of disability in the NCCD

What is a disability as defined in the DDA?

The DDA defines disability as:

Total or partial loss of the person's bodily or mental functions

Total or partial loss of a part of the body

The presence in the body of organisms causing disease or illness

The presence in the body of organisms capable of causing disease or iliness
The malfunction, malformation or disfigurement of a part of the person's body

A disorder or malfunction that results in the person learning differently from a person without the disorder or malfunction

To Do o Do I» Do Do

A disorder, illness or disease that affects a person's thought processes, perception of reality, emotions or judgment or that
results in disturbed behaviour

And includes a disability that:

A Presently exists; or

A Previously existed but no longer exists; or

A May exist in the future (including because of a genetic predisposition to that disability); or
A Is imputed to a person

To avoid doubt, a disability that is otherwise covered by this definition includes behavior that is a symptom or manifestation of
the disability.

To read more on the DDA, please click here. To read the factsheet on the DDA, please click here.
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https://www.legislation.gov.au/Details/C2013C00022
https://docs.education.gov.au/system/files/doc/other/dse-fact-sheet-1-dda_0.pdf

The definition of disability in the NCCD

Understanding the Standards

A The Standards clarify and elaborate the legal obligations of education providers towards students with disability under the
DDA and set out how education is to be made accessible to students with disability

The Standards seek to ensure that students with disability
A Can access and participate in education on the same basis as other students
A Have opportunities and choices which are comparable with those offered to students without disability

A Are provided reasonable adjustments in consultation with the student and their parents/carers to enable access and
participation

Schools must adhere to the Standards as part of normal practice e.g. consulting with parents and making
adjustments

A The Standards cover enrolment, participation, curriculum development, accreditation and delivery, student support
services and elimination of harassment and victimisation

To read more on the Standards, please click here. To read the factsheet on the Standards, please click here.

To return to the table of contents, click here.
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https://www.legislation.gov.au/Details/F2005L00767
https://docs.education.gov.au/system/files/doc/other/dse-fact-sheet-2-dse_0.pdf

Making it happen
In your school




Steps for completing the data collection

Is there an adjustment? What is the level of What is the category of How do you record and
adjustment disability? submit the data?




Step 171 Is there an adjustment?

When is a student eligible to be included in
the NCCD?

A If they are provided with a reasonable adjustment to
access education because of disability, consistent with
the definitions under DDA and the Standards

A The school has evidence that ongoing, long-term
educational adjustment(s) have been provided for a
minimum of one school term (or at least 10 weeks) in
the 12 months preceding the data collection

A The school has evidence of personalised learning and
support

Nationally Consistent Collection of Data on School Students with Disability

Reasonable adjustments

A

Actions taken by the school to assist a student with
disability to participate in education on the same basis
as a student without disability

An adjustment is reasonable in relation to a student with
disability if it balances the interests of all parties affected

Reasonable adjustments are provided in consultation
with the student and their parent and/or carer

To provide a reasonable adjustment a school should

assess the functionalimpactof t he student
in relation to education, e.g. mobility, curriculum access,
personal care, social participation, safety, emotional
well-being, sensory needs and transitions

Adjustments can be made at an individual student level,
in the classroom and whole-school settings




Step 171 Is there an adjustment?

Reasonable adjustments can be made across Reasonable adjustments include but are not
any or all of the following: limited to
A Planning A Addressing physical barriers, including modifications, to
_ _ ensure access to buildings, facilities and services

A Teaching and learning

_ A Modifying programmes and adapting curriculum delivery
A Curriculum and assessment strategies
A Assessment A Providing ongoing consultancy support or professional
A Reporting learning and training for staff
A Extra-curricular activities A Specialised technology or computer software

or equipment
A Environment and infrastructure o _ _ S
A Provision of information materials in different formats

A Resources

A Services such as sign language interpreters, visiting
school teams or specialist support staff

A Additional personnel such as tutors or aides for personal
care or mobility assistance

Nationally Consistent Collection of Data on School Students with Disability




Step 171 Is there an adjustment?

Examples of adjustments include, but are not limited to,

A
A
A

o o Do Do

T

Giving a student with low vision all necessary enrolment information in enlarged text
Providing extra sessions for teaching key vocabulary for a student with an intellectual disability

Giving a speech-to-text device to a student with a broken arm to assist in preparing assignments (eligible only if provided
for at least 10 weeks)

Providing speech pathology services for students with communication difficulties
Allowing a student with anxiety to present her project to a small group of peers rather than to a whole class
Adjusting activities at swimming classes to enable participation by all students, including those with physical disabilities

Adjusting seating arrangements so a student with a wheelchair has enough space to move independently around the
classroom like other students

Making multiple accommodations if necessary to meet a si
sign-language interpreter may also need a note-taker because watching an interpreter prevents them from taking detailed
notes
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Step 1171 Is there an adjustment?

Which students?

A When determining whether there is an adjustment to address disability, each student needs to be considered
individuallyand school s shoul d iadiveded lsarnengnedds ad bardeesrotledraing

A Itis not the intention of the NCCD to count every student who is protected from discrimination under the DDA or every
student who has a health/other condition where there is
the same basis as his/her peers

Nationally Consistent Collection of Data on School Students with Disability




Step 171 Is there an adjustment?

Examples: who to include. This may include, but is not limited to students who

A
A

Have been formally diagnosed with a disability by a health or allied health practitioner

May not have a formal diagnosis of a disability but have an impairment that requires an adjustment or can be supported
through quality differentiated teaching

Live with cognitive, physical, sensory and social/emotional disability or difficulties in learning due to disability or difficulties
in behaviour due to disability

Are gifted and talented and who are impacted by disability

N.B. A student who has experienced domestic violence, abuse/neglect or is a refugee is not covered under the definition of
disability under the DDA. However, if it is found that the student has a disability (e.g. as a result of trauma) the student can be
included in the data collection if there is appropriate evidence to support the category of disability

Nationally Consistent Collection of Data on School Students with Disability




Step 1171 Is there an adjustment?

Examples: who NOT to include. This may include, but is not limited to students who

A

A

Have a health or other condition wherethereisno f uncti onal i mpact on the student
the same basis as his/her peers

Wears glasses to correct mild vision impairment and needs no further educational adjustment, monitoring or support in
relation to their eyesight

Are experiencing difficulty with learning as a result of external factors such as limited school attendance or acquisition of
English as a second language whilst learning in English

Receive individualised support but do not have a disability as defined by the DDA

Have a learning difficulty which through targeted support and strategies would result in improved performance and would
not require ongoing long term targeted support and strategies e.g. a student who has been counted in the past but is not
counted in the current year because their performance has improved and no longer requires targeted support

Are receiving English as an Additional Language support if there is no evidence of a disability

Are on an Individual Learning Plan (ILP) who do not have a disability under the DDA e.g. a student who is socio-
economically disadvantaged and requires quality differentiated teaching

Are on an Individual Learning Plan who do have a disability under the DDA but their disability does not have a functional
impact on their learning or participation in schooling e.g. a high school student who is diagnosed with asthma but requires
no ongoing adjustments because of their ability to self manage the condition

Are on a behaviour management plan who do not have a disability under the DDA e.g. a student who is on a behaviour
management plan due to disrupted parenting or divorce

Are receiving support provided by quality differentiated teaching practice but do not have a disability. All students should
expect at the very minimum a classroom where quality differentiated teaching is the standard

Are accessing a specialised program where there is no evidence of a learning disability
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Step 21 What is the level of adjustment?

Determining the level of adjustment How do you decide between each of the levels

' 2
A Teachers and school teams use their professional of adjustment”

judgement based on evidence to determine the level of A where schools are having difficulty deciding between
adjustment that each student is provided with the levels of adjustment, consider the frequency,
intensity, range of adjustments and evidence for support

A Schools are asked to consider the following four ) :
being provided. For example,

adjustment categories:

- Is the adjustment/support provided occasionally,

- Support provided within Quality Differentiated periodically or every day?

Teaching Practice (QDTP)

] . - Is the adjustment/support made only during parts of
Supplementary adjustments the day or continuously over the whole day?

- ial adj : . .
Substantial adjustments - Is the adjustment/support provided during some

- Extensive adjustments activities and key learning areas or across all
activities and key learning areas?

- What evidence is available to determine the level
of adjustment?

Nationally Consistent Collection of Data on School Students with Disability




Step 21 What is the level of adjustment?

Support provided within Quality Differentiated Supplementary adjustments
Teaching Practice (QDTP) A Provided when there is an assessed need at specific
A Some students with disability may not need adjustments times to complement the strategies and resources
beyond those that are reasonably expected as part of already available at the school
quality teaching/school practice which responds to A Designedto addressthes t udent 6s di sabi |

different learning needs of all students associated barriers to learning, physical, communication

A Students in this category do not require the sorts of or participatory needs above and beyond QDTP
adjustments captured in the other three levels. However,
teachers are conscious of the need for explicit, albeit
minor adjustments to teaching and school practice that
enable students with disability to access learning on the
same basis as their peers

A Identified needs of the student will be subject to close
monitoring and review

A Changes to student needs that require changes to the
level of adjustment would be reflected in the next data
collection period
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